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This study sheds light on the speaking attitudes and performance of Adult EFL students
in the Faculty of Education in Benghazi University. The instruments used in this study to
investigate the potential relation between speaking habits and practice were a 15 question Likert
Questionnaire and a Speaking Rubric. The number of participants in this study were a total of 70
students; (61 females and 9 males). The primary objective of this study was to examine the
relation between Libyan EFL students' attitudes and their speaking performance. A Pearson
product-moment correlation was computed to assess the relationship between the rubric scores
and the attitudes questionnaire results. The results provide evidence of a statistically significant,
positive correlation between the two variables.
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Introduction

Beyond the shadow of a doubt, positive learning attitudes remain the driving force in
successful skills achievement. Language learning is no exception to this rule. Although the
significant role of addressing learners’ attitudes to initiate adequate language capacity has been
recognized and distinguished for centuries in the field of language learning, this topic remains
underrated in many English Foreign Language (EFL) institutes around the globe.

This study stemmed from the researcher’s interest in exploring the obstacles that hinder and
perhaps delay EFL students appropriate speaking language growth. Hence, this study aims to
obtain a deeper understanding of the learners’ oral attitudes and highlight potential factors that
possibly shape such attitudes which in return impact language proficiency levels.

In light of the reviewed research, speaking approvement is suspected to be aligned with the
development of other English skills and reaching the intended results of improving students’
overall language proficiency. A bulk number of experts in the field of Second Language teaching
argue unequivocally that a good command of communicative capacity in language is key to
success in future use of the targeted language (Richards, 2006).

Although the important impact of addressing the English Foreign Language Learners (EFL)
attitudes is obvious, this issue remains overlooked in Libya and scarce research has been
conducted to address the subject until this day.

This paper aims to address two sides of the issue. First, to identify the attitudes and barriers
that Libyan EFL’s face when attempting to speak English. Second, the potential relation between
oral performance and students’ attitudes towards learning the second language.

Research Questions:
The research questions proposed in this paper are:

1. What are the speaking attitudes of Libyan English Foreign Language Learners (LEFL) in
Benghazi University?

a. What are the language boundaries that affect LEFL speaking proficiency?
2. What is the correlation between Libyan EFL students’ attitudes and speaking performance?

Chapter Two
Literature Review

Over the years, language acquisition and learning scholars along with educators heavily
emphasized the significant role of the continues use and acquaintance of language. Evidentially,
Nunan (1999) and Brown (2000) correlate between effective oral use and successful acquisition
of the learned language. Similarly, Aleksandrzak (2011) states that effective oral proficiency is
an essential component in mastering a language. Further, Rao (2019) points out the significant
role of effective speaking skills in acquiring a foreign language.
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Equally important, the integral role of attitudes on acquiring a language has been
highlighted by a respective number of researchers in the field of Education. In 1972, Gardner and
Lambert claimed that "Attitudes are merely one of types of factors that give rise to motivation
which eventually results in attainment of proficiency in a second language”. Equivalently,
Krashen (2007) found that students with positive attitudes constructively serve the growth of the
second language learning. Such notion has been approved in several studies. For example, Bui
(2013) concluded that students majoring in English Language in Vietnam who held positive
attitudes towards English learning performed well in oral tasks and reported significantly higher
scores than those who had negative attitudes towards the targeted language. Zeinivanda et al.
(2015), explained that factors which affect speaking proficiency among EFL students could be
chiefly restricted into the four following variables:

A. Lack of general knowledge.

B. Lack of practice.

C. Anxiety.

D. Low motivation.

Notably, motivation, anxiety and confidence along with the level of general knowledge
and practice have been suspected to chiefly assist or interfere with language learning (Putra & et
al. (2021). In their research Putra & et.al. (2021) found that “there is a significant association
between the speaking problems and the factors causing the problems.”. Likewise, poor speaking
skills have been associated with high levels of anxiety ( Tuan & Mai, 2015; Ansari,

2015; Savasci, 2013) .

Aligned with the notion that both oral proficiency and positive attitudes directly impact
language growth, a respectful number of studies highlighted the importance of out- of -class
English use on language proficiency. In fact, Rajendran et al. (2025) claim that minimum
exposure to the language may cause anxiety, and lack of confidence hindering students'
involvement in speaking tasks in the English classroom. Stickler and Emke (2011) found that
students who devoted more time to out- of class English use achieved higher language
proficiency progress in comparison with their peers. Similarly, Larsson (2012), investigated the
scores of students on the National English Test in Sweden. The results showed that those who
did not perform out- of- class English received lower test scores than those who did. In a parallel
study, Pearson (2004) investigated the potential relationship between out-of-school exposure and
academic performance, the researcher found a positive correlation between the two variables on
language skills.

As demonstrated from the perception of Gardener (1985) motivation is a major influential
drive that affects students' language growth in Second language learning (L2). Gardener explains
that motivation is "a combination of effort plus desire to achieve the goal of learning the
language plus favorable attitudes towards learning the language” (1985). Such findings mirror
the viewpoint of Steven Krashen's Second Language Acquisition Theory which emerged in the
1980's.

The Affective Filter Hypothesis: (Krashen, 1982)

When mentioning students’ attitudes in learning a foreign language the chief hypotheses that
rises to the surface is the Affective Filter hypothesis proposed by Stephen Krashen (1982).
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In the Affective Filter hypothesis Krashen believes that there are three variables that
directly affect the success of language learning; motivation, self-confidence and anxiety levels.
Krashen claims that students with high motivation levels and low anxiety rates tend to succeed in
language learning as opposed to their peers who lack motivation, suffer from anxiety and low
self-esteem. The hypothesis has been favored by numerous educators. For instance, Rebecca
Oxford (1996) claims that the learners' perceptions and development in learning a foreign
language heavily relies on the influence of the affective side. Oxford (1996), emphasized that the
learners’ success and failure is chiefly associated and determined by the emotional impact in the
learning environment.

While on the other hand, it is noteworthy to mention that a number of studies found little to
no evidence of the role of attitude on EFL speaking performance, for instance, SENGUL &
BUYUKKARCI (2023) investigated the correlation between foreign language speaking anxiety
and the students’ attitudes with 32 eleventh-grade EFL students. The researchers found that there
was no correlation between foreign language speaking anxiety and attitude. Similarly, (Karagol
& Bagbay, 2018) found a weak correlation among foreign language anxiety, attitude towards
English speaking skills among students. Likewise, in a study conducted on 55 eleventh grade
senior high school students in Ukui Indonesia, the researcher Riantika (2021) concluded that
there is no significant correlation between students’ attitude in learning English and their
speaking ability.

On balance to the above, this study will examine the potential link between EFL speaking
efficiency and the learners' attitudes towards the targeted language.

Chapter Three

Methodology

In this study a mixed- method approach (quantitative and qualitative) method was followed
to investigate the targeted issue in an attempt to answer the research questions proposed in this

paper.
Participants and Setting:

This study took place in the English department- Faculty of Education in Benghazi
University/Libya. The number of participants was a total of 70 students; 61 females and 9 males.
The sample consists of fourth and fifth semester students. It is noteworthy to mention that the
participants completed all four obligatory courses of the Listening and Speaking Comprehensive
subject at the English department/ Faculty of Education in Benghazi University.

Data Collection:

First, the researcher made copies of the questionnaire (see appendix1). A number of 70
surveys were distributed over two days. The method of answering the survey was explained and
the researcher monitored the procedure. Evidentially, the students were assured that their names
and personal information will not be mentioned. The students were given ten minutes to answer
and the questionnaires were collected.
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Second, the students' speaking performance was assessed by using a Speaking Rubric
(see appendix 2).

Instruments:

1. Questionnaire: The questionnaire is designed to reflect and identify the participants
perceptions in English use that are suspected to impact the students’ speaking performance.
The self-designed Inquiry form in this study contained a five-point Likert scale for a total of

fifteen questions focusing on Students' Speaking Attitudes in and out of the classroom.
Options ranged between “Always” and “Never” (see appendix 1).

2. Speaking Evaluation Rubric:
The Speaking Evaluation Rubric proposed in this study is a self-designed rubric. It contains
a five-point Likert scale. The options ranged from between "Excellent™ and " Inarticulate "
(see appendix 2). The students’ overall presentation was evaluated out of a total of 20 points,
measuring (body language, language clarity, eye contact, vocabulary and grammar). The
purpose of integrating this tool was to determine the strengths and weaknesses of the

participants oral proficiency use in terms of the four variables given in the rubric.

Procedures:

First, the questionnaire was distributed to the targeted group. Before answering, the
researcher explained the purpose of the survey along with monitoring the answering process
for 10 minutes. The questionnaires were collected and statistically analyzed using the Simple
Linear Regression Analysis for Attitudes Predicting Speaking Performance.

Next, a ten-minute preparatory open discussion addressing The Challenges of Learning
a Foreign Language was made available to all participants before the individual rubric
assessments. All the discussions were facilitated by the researcher and field notes of the relative
data were recorded.

Subsequently, the participants were invited to a two- minute face-to-face interview with
the researcher over a period of five separate days (due to the large number of participants). The
interview topic was Challenges of Learning a Foreign Language. These interviews provided
quantitative (rubric results) and rich qualitative insights that enhanced the findings of this paper.

A. Speaking Rubric Scoring Process:
* First, the researcher assigned grading marks based on the responses as following:
» 5 marks: Excellent
> 4 marks: Satisfactory
> 3 marks: Fair
» 2 marks: Poor
» 1 mark: inarticulate

¢ Second, the sum of each rubric was calculated to reach a total raw score for each
student's speaking performance.
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B. Questionnaire Scoring Process:

+ First, the raw scores were converted into percentile ranks and the interpretation of the
results was based on the following:

1. Higher score: a respectfully positive attitude towards speaking English (from 50% -
100%).
2. Lower scores indicate a relatively negative attitude towards speaking English.

In the final phase, the researcher made ties between the oral performance and the
attitudes questionnaire responses for each student by running a descriptive statistic analysis
(Pearson product-moment correlation test) and an inferential statistic analysis (Regression
Analysis test).

Chapter Four
Results

In this chapter the results were distributed in tables and the relationship between the students'
speaking performance and their attitudes were calculated and included.
The following presents the statistical analysis conducted to investigate the relationship between
scores from a 20-point rubric (rubric/20) and an overall measure (Attitude). The analysis was
performed to assess data normality, determine the strength and significance of the relationship
between the two variables, and evaluate the predictive capability of the rubric score on attitude.

1. Questionnaire Percentage Analysis:

Always Often Sometimes Rarely Never

Frequency | Percent Frequency ‘ Percent Frequency | Percent Frequency | Percent Frequency | Percent
Ql 8 114% |6 8.5% 35 50% 15 21.4% 6 8.5%
Q2 22 314% |23 32.8% 17 24.2% 4 5.7% 4 5.7%
Q3 3 42% |13 18.5% 23 32.8% 17 24.2% 14 20%
Q4 14 20% 17 24.2% 26 37.1% 10 14.2% 3 4.2%
Q5 17 24.2% |13 18.5% 21 30% 8 11.4% 11 15.7%
Q6 23 32.8% |16 22.8% 23 32.8% o 10% 0 0%
Q7 15 21.4% |15 21.4% 16 22.8% 7 10% 17 24.2%
Q8 40 57.1% |15 21.4% 12 17.1% 1 1.4% 2 2.8%
Q9 8 11.4% |19 27.1% 21 30% 14 20% 9 12.8%
Q10 8 11.4% |19 27.1% 14 20% 16 22.8% 13 18.5%
Q11 5 7.1% 14 20% 17 24.2% 15 21.4% 19 27.1%
Q12 20 28.5% |13 18.5% 15 21.4% 11 15.7% 11 15.7%
Q13 20 28.5% |15 21.4% 13 18.5% 9 12.8% 14 20%
Q14 15 21.4% |13 18.5% 24 34.2% 16 22.8% 4 5.7%
Q15 28 40% 11 15.7% 13 18.5% 14 20% 4 5.7%

(Table 1: Students' Attitudes frequency and percentage)

2. Tests of Normality
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The assumption of normality for both variables was tested using the Kolmogorov-
Smirnov and Shapiro-Wilk tests. A non-significant result (Sig. > .05) indicates that the data
distribution does not significantly deviate from normality. The results are presented in Table 1.

Variable Kolmogorov- Shapiro-

Smirnov Wilk

Statistic df | Sig. | Statistic df | Sig.
rubric/20 .094 70 | .200* | .977 70 | .212
Attitudes .064 70 | .200* | .987 70 | .712
Note: * indicates a lower bound of the
true significance.

(Table 2: Tests of normality)

As shown in Table 2, all test statistics are non-significant (p > .05) for both variables.
This confirms that the data for rubric/20 and Attitudes (questionnaire) meet the assumption of
normality, validating the use of subsequent parametric tests (Pearson correlation and linear

regression).

3. Correlation Analysis

A Pearson product-moment correlation was computed to assess the relationship between
the rubric/20 score and the Attitudes measure. The results are summarized in Table 3.

Variable rubric/20 | Attitude
rubric/20 | Pearson Correlation | 1 .255*
Sig. (2-tailed) .033
N 70 70

(Table 3: Pearson Correlations)

The interpretation of the analysis reveals a statistically significant, positive correlation

between the two variables, *r*(68) = .255, *a* = .033. This indicates a weak, but significant,
linear relationship where higher rubric scores are associated with higher attitude scores.

4. Regression Analysis

A simple linear regression was conducted to predict Attitudes based on the rubric/20. The
model was statistically significant, F(1, 68) = 4.75, *a* = .033. The rubric score accounted for
approximately 6.5% of the variance in the Attitudes measure (R? = .065).

551
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The detailed coefficients for the regression model are presented in Table 4.

Model | Variable | Unstandardized Coefficients t Sig.
B Std. Error

1 (Constant) | 2.912 175 16.606 | .000

rubric/20 | 0.029 013 2.179 |.033

(Table 4: Regression Coefficients)

The resulting regression equation is:
Predicted Attitudes=2.912 + 0.029 x (rubric/20)

The interpretation of the of 2.912 is the predicted attitudes score when the rubric score is
zero. The slope for rubric/20 (B = 0.029) is statistically significant (*a* = .033), indicating that for
every one-point increase on the rubric, the attitudes measure is expected to increase by 0.029
points.

Chapter Five

Discussion

The primary objective of this study was to examine the relationship between EFL
students' attitudes and their speaking performance. The results provide evidence of a statistically
significant, positive correlation between these two variables, thereby confirming the research
hypothesis.

Interpretation of Findings
First: Questionnaire Analysis:

As shown in (Table 1), Q1 " | speak English outside the class" ranked the highest score.
Half the students' (50%) responds indicated "Sometimes" revealing the limited exposure to
English use on a daily basis. Such findings make parallel to the results of Stickler and Emke
(2011) and, Rajendran et al. (2025), who explain that insufficient exposure to out-of-class
English has been considered a delaying factor of language growth.

Further, in (Table 1), Q8 " | don’t want to make mistakes" achieved the highest rank.
Over half of the students (57.1%) responded " Always". Such findings infer that a chief language
boundary found amongst the students in this study is the fear of making mistakes while speaking.
These findings align with the research results of Tuan and Mai (2015), Ansari
(2015) and Savasci (2013) . It has been suspected that such barriers reduce motivation and may
lead to reluctant speaking (Leong & Ahmadi, 2016).

The lowest percentage was scored in (Table 1), Q6 "I forget words when | begin to
speak”. None of the students chose " Never". This indicates that it is likely to happen when
speaking English among all participants.
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Second: Statistical Analysis: The statistical analysis confirms the following:
1. The data for both variables are normally distributed.

2. There is a statistically significant, weak positive correlation between rubric scores and
attitude.

3. The rubric score is a significant, though modest, predictor of performance, with the
regression model explaining 6.5% of the variance in performance scores.

The regression model indicates that attitude serves as a significant predictor of speaking
performance, accounting for the rubric accounted 6.5% of the variance in the Attitudes measure
(R? =.065). While this effect is statistically significant, it basically underscores that speaking
performance is a complex construct influenced by a multitude of factors beyond attitude.
Variables such as language anxiety, self-efficacy, grammatical competence, vocabulary
knowledge, and quality of instruction likely play critical and potentially more influential roles.

The data met the assumption of normality for parametric testing. The analysis revealed a
statistically significant, though weak, positive correlation between rubric scores and attitudes.
Furthermore, the regression model confirms that the rubric score is a significant predictor of
attitudes. For each point earned on the rubric, performance is predicted to increase by 0.029
units.

The positive relationship found in this study aligns with the established body of literature in
second language acquisition, notably supporting Gardner's (1985) socio-educational model,
which posits that positive attitudes and motivation are fundamental to language learning success.
The finding suggests that students who exhibit more positive attitudes towards the English
language, its learning process, and its cultural context are likely to demonstrate higher
proficiency in speaking tasks. This can be explained through the lens of motivation: students
with favorable attitudes are more likely to engage in voluntary practice, participate actively in
class, and persist through the challenges of achieving oral fluency, thereby directly enhancing
their performance.

Evidentially, the discussion prior the rubric assessment revealed a number of factors that
perhaps play a role in developing the speaking performance of EFL students. Upon proposing the
discussion topic " What are the Challenges that Students face when learning a foreign
language?" the following themes emerged:

a. environmental influences.
b. emotional influences.

Student remark #1 "I receive high marks on grammar tests but when speaking | mix tenses".
[emotional influence]

Student remark #2 "l always have the fear of people laughing at me because of my accent in
English.” [emotional influence]

Student remark #3 " We have no place/ labs, to practice speaking”. [ environmental influence]

Student remark #4 " Speaking sessions in classes are majorly teacher centered, and participation
to speak is little" [environmental influence].
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Clearly, amongst the concerns that delay speaking skills according to the students'
comments above were: (interference of first language, lack of confidence, lack of labs and
language facilities in the institute, and inadequate speaking opportunities during class sessions).

Along with the fact that field notes taken during the preparatory open discussion
emphasizes the results found in the statistical analysis and aligns with the reviewed research in
this paper, such comments present deep authentic evidence that mirrors the barriers which
perhaps hinder EFL students' speaking growth.

Chapter Six

Limitations and Implications

A primary limitation of this study is the female participants overcame the number of males.
Another drawback of this study is the fact that the number of participants is relatively small.
Despite these limitations, the findings have practical implications for EFL pedagogy.

Conclusion and Future Research

In conclusion, this study confirms that a significant positive relationship exists between EFL
learners' attitudes and their speaking performance. Attitude is a meaningful, though not
exhaustive, predictor of success in oral production.

Future research should aim to build upon these findings by employing longitudinal designs to
explore the causal pathways of this relationship. Furthermore, incorporating the other variables
mentioned (e.g., anxiety, motivation types, linguistic competence) into a multivariate regression
or structural equation model would provide a more comprehensive and nuanced understanding of
the factors that collectively determine EFL speaking proficiency. Noticeably, conducting future
research with a wider sample including the two genders over a longer period of time may provide
deeper insights on the matter and introduce rich notions that serve positively in the world of EFL

pedagogy.

Instructors should be encouraged to invest time in fostering positive attitudes in the
classroom. This can be achieved by creating a low-anxiety environment, assigning engaging
collaborative projects among students and integrating lessons relevant to real world context. In
addition, encouraging inviting communication themes, setting achievable goals to build self-
confidence, and providing positive reinforcement all assist in reaching the practical benefits of
English proficiency. All in all, by strategically nurturing positive student attitudes, educators
may indirectly facilitate improvements in oral communication skills.



University of Benghazi ... Faculty of Education ... Journal of Faculty Education ... The ...
The nineteen number...December 2025

References
Abrar, M., Mukminin, A., Habibi, A., Asyrafi, F., & Marzulina, L. (2018). " If our English isn't a

language, what is it?" Indonesian EFL Student Teachers' Challenges Speaking English.
The Qualitative Report, 23(1), 129-145. Retrieved from:
http://nsuworks.nova.edu/tgr/vol23/iss1/9

Aleksandrzak, M. (2011). Problems and challenges in teaching and learning speaking at

advanced level. Glottodidactica. An International Journal of Applied Linguistics, 37, 37-
48.10.14746/91.2011.37.3.

https://www.researchgate.net/publication/346380284 Problems and_challenges _in_teac
hing_and_learning_speaking_at_advanced level

Ansari, M. S. (2015). Speaking Anxiety in ESL/EFL Classrooms: A Holistic Approach and
Practical Study. International Journal of Educational Investigations, 2, 38-46.
Bui. (2013). The Effect of Attitude towards Speaking English and Exposure to Oral

Communication in English on Use of Communication Strategies by English Majoring
Vietnam. International Journal of Scientific and Research Publications, Vol.3 (2).

Brown, H. D. (2000). Principles of language learning and teaching (4th Ed.). NJ: Prentice-Hall
Englewood Cliffs.

Ferdous, T. (2013). Use of English beyond the classroom wall: a study of undergraduate
students' out-of-class English learning activities.

Gardner, R. C., & Lambert, W. E. (1972). Attitudes and Motivation in Second Language
Learning. Rowley, MA: Newbury House Publishers.

Gardner, R. C. (1985). Social Psychology and Second Language Learning: The Role of Attitudes
and Motivation. London: Edward Arnold. https://doi.org/10.1037/n0083787

Karagdl, 1., & Basbay, A. (2018). The relationship among attitude, anxiety, and English speaking
performance. Journal of Theoretical Educational Science, 11(4), 809-821.

Krashen, Stephen D. Principles and Practice in Second Language Acquisition. Prentice-Hall
International, 1987.

Krashen, Stephen D. Second Language Acquisition and Second Language Learning. Prentice-
Hall International, 1988.

Krashen, S. (2007). Extensive reading in English as a foreign language by adolescents and

young adults: A meta- analysis. International Journal of Foreign Language Teaching,
3(2), 23-29".

Larsson, B. (2012). English Out-of-school Activities: A Way of Integrating Outwards?
(Unpublished Master Thesis). Gavle: University of Gavle. (Unpublished Master Thesis).

555


http://nsuworks.nova.edu/tqr/vol23/iss1/9
https://www.researchgate.net/publication/346380284_Problems_and_challenges_in_teaching_and_learning_speaking_at_advanced_level
https://www.researchgate.net/publication/346380284_Problems_and_challenges_in_teaching_and_learning_speaking_at_advanced_level

~

Spalalt Syl SAF Al

Investigating the Correlation between EFL Libyan Students’ Attitudes and their Speaking
Performance in Benghazi University

University of Gavle, Géavle.
http://www.divaportal.org/smash/get/diva2:546962/FULLTEXTO01.pdf

Leong, L.-M., & Ahmadi, S. M. (2016). An Analysis of Factors Influencing Learner’s English
Speaking Skill. International Journal Research in English Education, 2, 34-41.

Nunan, D. (1999). Second Language Teaching & Learning. Heinle & Heinle Publishers, 7625
Empire Dr., Florence, KY 41042-2978.

Oxford, R. (1996). Language learning strategies around the world: Cross-cultural perspectives.

Second Language Teaching & Curriculum Center, Hawaii at Manoa. Phillips, 1992.
https:/files.eric.ed.gov/fulltext/ED503681.pdf

Pearson, N. (2004). The Idiosyncrasies of Out-of-class Language Learning: A Study of Mainland

Chinese Students Studying English at Tertiary Level in New Zealand. Proceedings of the
Independent Learning Conference 2003. Retrieved from:
http://www.independentlearning.org/uploads/100836/ila03_pearson.pdf.

Putra, R. M., Solekhah, S., Agustina, D. D., & Sobirov, B. (2021). Action Learning Strategy to
Enhance Students Speaking Skill: A Classroom Action Research. Anglophile
Journal, 2(1), 37-54. https://doi.org/10.51278/anglophile.v2il.269

Rajendran, M., Srinivasan, V., llangovan, A., Singh, A. B., & Bakhromdjanovna, M. Z. (2025).
Exploring anxiety among english learners: A comprehensive literature

review. Multidisciplinary Reviews, 8(e2025270).
https://doi.org/10.31893/multirev.2025270.

Rao, P. (2019). The Importance of Speaking Skills in English Classrooms. Alford Council of
International English & Literature Journal, 2, 6-18.https://researchgate.net

RIANTIKA, L (2021). The Correlation Between Students' Attitude in Learning English and
Their Speaking Ability at the Eleventh Grade of Senior High School 1 Ukui. Retrieved Oct.
27,2025 from: https://repository.uin-
suska.ac.id/45207/2/THESIS%20LISANTI%200KTA%20RIANTIKA%20%2811614203114%2
9%20EXCEPT%20CHAPTER%204.pdf

Richards, J. C. (2006). Communicative language teaching today. Cambridge University Press.

https://www.professorjackrichards.com/wp-content/uploads/Richards-Communicative-
Language.pdf
Savasci, M. (2013). Why Are Some Students Reluctant to Use L2 in EFL Speaking Classes? An

Action Research in Tertiary Level. In 5th World Conference on Educational Sciences
(pp. 2682-2686).

Sengul, B.G., & Buyukkarci, K. (2023). A Correlation Study on EFL Students’ Self-Efficacy and

556


http://www.divaportal.org/smash/get/diva2:546962/FULLTEXT01.pdf
https://files.eric.ed.gov/fulltext/ED503681.pdf
https://doi.org/10.51278/anglophile.v2i1.269
https://www.professorjackrichards.com/wp-content/uploads/Richards-Communicative-%20%20%20%20%20%20%20Language.pdf
https://www.professorjackrichards.com/wp-content/uploads/Richards-Communicative-%20%20%20%20%20%20%20Language.pdf

University of Benghazi ... Faculty of Education ... Journal of Faculty Education ... The ...
The nineteen number...December 2025

Attitudes Towards English and Foreign Language Speaking Anxiety. Innovational
Research in ELT, 4(1), 32-46. https://doi.org/10.29329/irelt.2023.558.3

Stickler, U., & Emke, M. (2011). Tandem learning in virtual spaces: Supporting non-formal and

informal learning in adults. In: Benson, P., & Reinders, H. (Eds.), Beyond the Language
Classroom. (pp. 146-160). New York: Palgrave Macmillan.

Tuan, N. H., & Mai, T. N. (2015). Factors Affecting Students’ Speaking Performance at Le
Thanh Hien High School. Asian Journal of Educational Research, 3, 8-23.

Zeinivand, T., Azizifar, A., & Gowhary, H. (2015). The Relationship between Attitude and
Speaking Proficiency of Iranian EFL Learners: The Case of Darrehshehr City. Procedia —
Social and Behavioral Sciences, 199, 240-247.
https://doi.org/10.1016/J.SBSPRO.2015.07.512

557


https://doi.org/10.29329/irelt.2023.558.3
https://doi.org/10.1016/J.SBSPRO.2015.07.512

Investigating the Correlation between EFL Libyan Students’ Attitudes and their Speaking
Performance in Benghazi University

Appendix 1

Questionnaire

Dear student, kindly answer the following questions. Your responses will provide rich information needed for the research
titled “Investigating the Correlation between EFL Libyan Students’ Attitudes and their Speaking Performance in Benghazi
University”. It is noteworthy to mention that your personal information is confidential and will not be used neither mentioned

in the study.
Always Often Sometimes Rarely  Never

1.1 speak English outside the class. O O O O O
2.1 listen to English programs and films. O O O O O
3. I speak English with fiiepds. O O O O O
4.1 have plenty words to use when speaking. O O O O O
5. 1 feel confident when speaking in English in class. O O O O O
6. I forget words when I begin to speak. O O O O O
7. 1 fear that my accent isn’t clear. O O O O O
8.1 don’t want to make mistakes. O O O O O
9. I get plenty of opportunities to speak in class. O O O O O
10. T get plenty of opportunities to speak outside class. O O O O O
11. I read English books during my free time. O O O O O
12. I listen to English songs in my free time. O O O O O
13. I feel nervous when speaking in a group. O O O O O
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14. I mix tenses when speaking. O O O O
15. I'look at the audience while speaking. O O O O
Thank you!
Appendix 2
Speaking Rubric

O

Speaking Rubric

Student name:

5 4 3 2 1

© ® 5 6

Excellent |Satisfactory| Fair | Poor|Inarticulate

Body language

Language clarity:
(Enunciation and
articulation)

Eye Contact

Vocabulary & grammar

TOTAL: /20




