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ABSTRACT

There is an inevitability and increasing use of technologies such as Artificial Intelligence (Al) in
language teaching and learning. This research investigates EFL Libyan teachers’ perceptions of the
effectiveness of integrating Al tools in EFL teaching in the Libyan context. The study employed a
quantitative approach of research in which a questionnaire was distributed to collect data from 20 EFL
Libyan teachers in the department of applied linguistics at the Faculty of Languages at Benghazi Uni-
versity in Libya. The questionnaire examined data relevant to Libyan EFL teachers’ perspectives on
integrating Al in their teaching process and the challenges encountered. The results showed that most
participants had a positive attitude towards using Al in their teaching. The majority believed that Al is
important for helping students improve their language skills and making English teaching more effec-
tive. In addition, they mutually agreed that Al encouraged their students to participate more actively
in class and helped to reduce their anxiety about making mistakes. However, the study revealed that
participants collectively faced challenges in using AI. One major challenge was that they mostly relied
on self-study to learn about these technologies rather than formal training. Findings of this study pro-
vide feedback to the head dean of the Department of Applied Linguistics for possible improvements.
Furthermore, these findings can inform future enhancement initiatives in other similar Libyan EFL
contexts. A better integration of Al into educational settings is needed, and more support and training
are necessary for successful implementation.

KEYWORDS: Instructors, EFL context, Artificial Intelligence.

*Corresponding Author: Hana Mahmoud Hadaga, hana.hadaga@uob.edu.ly

University of Benghazi©2025 All rights reserved. ISSN: Online 2790-1637, Print 2790-1629
National Library of Libya, Legal number: 154/2018

10



SJUOB (2025) 38 (2) Humanities Sciences: 10 — 22

1.INTRODUCTION

In recent years, there has been a notable integration
of technology, particularly artificial intelligence
(AI) within EFL classrooms. Al tools, such as chat-
bots, voice recognition systems, and platforms like
ChatGPT, have demonstrated effectiveness in en-
hancing the teaching and learning of English !-?. The
proliferation of mobile computing and widespread in-
ternet access has catalyzed the development of online
learning platforms providing learners with convenient
access to diverse educational resources ¢ *%).

The term “artificial intelligence” (Al) was first coined
by John McCarthy who was the inaugural professor
of Al at Stanford University in 1955. He defined Al
as the science and engineering of crafting intelligent
machines ©. Al fundamentally involves the creation
of computer systems or machines that demonstrate
a range of competencies such as computer vision,
speech recognition, and problem-solving .

Many researchers (Chen et al., Tang et al., and Zhai et
al.) believe that Al can greatly improve language edu-
cation by enhancing teaching methods and helping stu-
dents achieve better results ®*'9. Some think that Al
can reduce teachers’ workload by handling repetitive
tasks like grading and giving feedback. This allows
teachers to spend more time on direct teaching and
supporting students V. Others (Like Jeon ) believe
that Al helps students develop decision-making skills
and prediction abilities '?. Various Al tools can assist
learners in improving their language skills 3. A
significant benefit of incorporating Al into EFL class-
rooms is its ability to personalize learning providing
individualized feedback 142.

Despite recognizing the above benefits of Al tools,
many educators expressed concerns about their impact
on academic learning. Some argued that using Al may
negatively affect the quality of education and students’
learning outcomes ¥, Students might misuse Al tech-
nologies for dishonest purposes such as, plagiarism

which could affect the authenticity of their work .

Another major concern of Al tools in learning is that
students might use generative Al tools to cheat in their
written assignments, presentations, and exams (7.
This could weaken students” writing skills and critical
thinking, as they depend more on automated technol-
ogies to complete their work ®. Additionally, some
educators stress the importance of human interaction
in language learning, especially for understanding
cultural nuances and context, which Al cannot fully
provide %29, Moreover, incorporating Al into EFL
classrooms comes with challenges including the costs
and technical skills needed to establish and maintain
these systems @,

The extent of application of Al in EFL contexts has
been recognized many by researchers. For example,
Alshumaimeri and Alshememry ©?, in 2024, con-
ducted a systematic review of the literature on the
applications of Al in English as a Foreign Language
(EFL) education. Findings suggested that argumenta-
tive writing in Al applications had received the most
research attention, followed by language education,
automated feedback, surveys, and translation research
2. Also, Abolkasim and Hasan ®¥ evaluated the po-
tential for incorporating Artificial Intelligence (AI)
technologies in the process of learning at the univer-
sity level in Libya, examining both the students” and
staff members’ perspectives. The results showed that
there was a strong tendency to use ChatGPT in the
educational system in Libya by both the students and
instructors, for purposes such as scientific research,
studying, planning lectures, answering assignments,
and writing tasks. However, some concerns were
raised about students becoming too dependent on Al
tools, which could affect their integrity and creativ-
ity . Furthermore, Hmouma @¥ conducted a study
in 2024 where views of EFL students from Al-Rifaq
University in Tripoli/ Libya regarding the use of Al-
based language learning applications were examined.
The results showed that most participants were in fa-

vor of using Al tools, and expressed a preference for
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personalized learning experiences and the immediate
feedback that Al provides. However, there were no-
table concerns about the possibility of Al replacing
teachers in the future 9.

Although Al is becoming more common in education
@ its exact role is still unclear ?®, making it difficult
for teachers to understand how best to use it in EFL
classrooms. Moreover, there is still a need for more
understanding of educators’ perception of Al tools in
teaching and learning ®®. The significance of this re-
search lies in the fact that, to the best of the research-
er’s knowledge, no previous study has investigated the
perceptions of EFL teachers in the Department of Ap-
plied Linguistics at the Faculty of Languages in Beng-
hazi towards the use of Al tools in teaching. Therefore,
this study aimed to add to the literature and to gain
insights into the perceptions of EFL Libyan instructors
regarding the benefits and challenges of integrating AL
in Libyan EFL classrooms. This research would assess
the advantages and obstacles associated with using Al
applications in EFL classes, aiming to provide valu-
able insights and recommendations for the head dean
of the Faculty of Languages. Specifically, the study
aimed to answer the following question:

1.What perspectives do Libyan EFL instructors in the
department of Applied Linguistics at the Faculty of
Languages at Benghazi University in Libya hold re-
garding the use of using Al tools in teaching English as
a Foreign language in Libyan EFL classrooms?

2. MATERIALS AND METHODS

The researcher, being a member of the Applied Lin-
guistics Department, chose her colleagues to take part
in the study because she is directly involved in this
teaching environment. The main goal of selecting this
group was to understand their views on using Al tools
in teaching aiming to show the overall situation among
the department’s teachers and to offer feedback to the
head dean for potential improvements. A total of 20
Libyan EFL instructors from the Department of Ap-
plied Linguistics at the Faculty of Languages, Beng-

hazi University, took part. These participants included
both male and female teachers and represented the
whole population of the teaching staft of the depart-
ment for the academic year 2024/2025. The head dean
of the Faculty of Languages confirmed this selection.
This study used a descriptive-analytical approach. A
quantitative research method was employed due to
its efficiency in terms of time as it allows the collec-
tion of data from a significant number of participants
within a relatively short period. Moreover, this meth-
od facilitates objective analysis and interpretation
through the use of numerical data and statistical tools
@7, A closed-ended questionnaire was employed based
on Kumar @ who noted that the use of closed-ended
questions in a questionnaire facilitates the collection
of the desired data by the researcher and simplifies the
analysis process.

The selected questionnaire was employed because
it provided relevant data to this research questions
mentioned earlier. That is, the questionnaire focused
on two main topics: (1) the role of Al in learning En-
glish as a second Language, and (2) how utilizing Al
can improve the English Language Teaching (ELT)
process, with the second topic focusing on the chal-
lenges that are associated with the application of Al
to the educational process. The questionnaire included
seven items. Each item used a Likert scale from one
to five. The five possible responses were: strongly
agree, agree, neutral, disagree, and strongly disagree.
The questionnaire was adopted from Alhalangy and
AbdAlgane . And it was distributed to participants
in person not online.

3. RESULTS AND DISCUSSION

To analyze the data collected from the questionnaire
responses, the researcher employed the formula pro-
vided by Zamri et al. ®, which was as follows:
P=Ex 100%

N

Where, P= Percentage, F= Frequency, N= Total num-

ber of the respondents. The total responses for each
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item should add up to 100%. After applying this for-

mula to the participants’ responses, the results were

described statistically. These findings are presented in

Table (1) below.

Table (1): Descriptive Statistics of Participants’ Responses to the Questionnaire Items

Questionnaire Statement Strongly Agree | Agree | Neutral | Disagree | Strongly Disagree
1. Artificial Intelligence (Al) plays a significant
. . ) 65% 35% 0% 0% 0%
role in promoting EFL learners’ language skills.
2. Utilizing Al could facilitate the ELT process. 60% 30% 5% 5% 0%
3. Integrating Al tools into ELT poses challenges
. 10% 45% 40% 5% 0%
for both instructors and learners.
4. My professional development in using computer
) L o 70% 20% 5% 5% 0%
and internet services is based on self-training.
5.I believe that incorporating Al into the classroom
encourages learners to take an active role in their 50% 30% 10% 10% 0%
learning.
6. Al technology reduces the stress of trial and
o learni 30% 45% 5% 10% 10%
error in learning.
7. Al could cause boredom and a lack of desire
to learn and teach EFL since both learners and 10% 5% 30% 35% 20%
teachers deal with machines.

To ensure clear and smooth discussion to the ques-
tionnaire results presented in Table 1 above, the data
from each item were presented using pie charts. These
charts employed a distinct color scheme to represent
the different Likert scale responses: blue for “strongly
agree,” green for “agree,” yellow for “neutral,” orange
for “disagree,” and red for “strongly disagree.” This

color-coding was chosen to visually separate the re-

sponse categories, making the data easier to interpret
and understand.

In the first item of the questionnaire, 65% of partici-
pants strongly agreed that Al plays a significant role
in enhancing EFL learners’ language skills, 35% had
agreed as well. The results are illustrated in Figure 1

below.

University of Benghazi©2025 All rights reserved. ISSN: Online 2790-1637, Print 2790-1629
National Library of Libya, Legal number: 154/2018

13



SJUOB (2025) 38 (2) Humanities Sciences: 10 — 22

M strongly agree M agree

B Hstrongly disagree

Figure 1: (Participants’ Responses to the First Questionnaire Item).

The pie chart shows that all participants believe Al can
enhance students’ language skills, with 65% strongly
agreeing (blue) and 35% agreeing (green). This pos-
itive perception may stem from teachers’ experiences
using Al in their classrooms, where it provided clear,
easy-to-understand materials that helped learners prac-

tice effectively. Notably, no participants selected neu-

tral, disagree, or strongly disagree options, indicating
unanimous agreement with the statement.

In the second item of the questionnaire, participants
were asked whether Al could help improve the process
of teaching English as a foreign language (EFL). The

results are illustrated in the pie chart below.

W strongly agree M agree

neutral ®  mstrongly disagree

Figure 2: (Participants’ Responses to the Second Questionnaire Item).
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Figure 2 shows that most participants (60% strongly
agreed (blue) and 30% agreed (green) have a positive
attitude toward using Al to support English Language
Teaching (ELT). This positive view may come from
their own teaching experiences, where they used Al
tools and saw how these tools made teaching easier
and more effective. However, one participant (5%)
gave a neutral response (yellow), and another partici-
pant (5%) disagreed (orange) with the statement about

Al’s usefulness. These less positive views may be due

to concerns about AI’s accuracy, with some fearing
that Al might provide incorrect or misleading informa-
tion. Additionally, they may believe that teaching is a
personal and human activity.

In the third item of the questionnaire, participants
were asked whether integrating Al tools into English
Language Teaching (ELT) creates challenges for both
instructors and learners. The results are shown in Fig-

ure 3 below.

M strongly agree

N agree

neutral

M disagree M strongly disagree

Figure 3: (Participants’ Responses to the Third Questionnaire Item).

Figure 3 shows that more than half of the participants
(45% in green and 10% in blue) agree that Al presents
challenges for teachers and learners. This indicates
that these participants likely have experienced using
Al in their classrooms and understood the difficulties
it could cause. It appears that they have directly en-
countered these challenges during their teaching. On
the other hand, 5% of participants were neutral (yel-
low), and another 5% disagreed (orange). This may be
because they have not yet used Al in their teaching or
do not have enough knowledge about these challenges

to fully recognize the problems involved.

Additionally, item four in the questionnaire explores
whether participants’ professional development in
using computers and internet services stems from
self-training. These results are illustrated in the pie

chart below.
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M strongly agree

W agree

neutral

mdisagree M strongly disagree

Figure 4: (Participants’ Responses to the Fourth Questionnaire Item).

Figure 4 shows that most participants (70% in blue
and 20% in green) agreed that their professional devel-
opment in using computers and the internet is mainly
based on self-training. This suggests that they have
recognized the importance of improving their comput-
er and internet skills and have seen their profession in
teaching is a self-directed responsibility. However, 5%
of participants disagreed, and another 5% strongly dis-

agreed (shown in orange and red respectively).

This disagreement might be because these participants
rely more on formal training programs, such as work-
shops, seminars, or official sessions provided by their
institutions.

Item five in the questionnaire asked participants
whether using Al in classroom activities can help
learners become more active in their learning. The re-

sults are clearly displayed in the pie chart below.
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M strongly agree

W agree

neutral

mdisagree W strongly disagree

Figure 5: (Participants’ Responses to the Fifth Questionnaire Item).

As indicated in Figure 5 above, most participants
(50% strongly agreed in blue and 30% agreed in
green) support the statement that using Al activities
in the classroom helps students become more active
learners. They likely hold this view because they have
observed increased student participation when Al was
used in their classes. 10% of participants were neutral
(presented in yellow), possibly because they have not
noticed any effects of Al or have not used Al in their

teaching. Another 10% disagreed (reflected in orange),

and none strongly disagreed. These participants may
not rely on Al to engage their students or to select
classroom activities that encourage their students’ re-
sponsibility. This suggests that while many see Al as
helpful for student engagement, some remain uncer-
tain or skeptical about its role in the classroom.

Item six in the questionnaire investigates whether us-
ing Al technology reduces the stress caused by trial
and error in learning. Results are clearly shown in the

pie chart below.
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M strongly agree

N agree

neutral

mdisagree M strongly disagree

Figure 6: (Participants’ Responses to the Sixth Questionnaire Item).

The figure above clearly indicates that most partici-
pants (30% strongly agreed in blue and 45% agreed
in green) believe that Al tools can reduce stress by of-
fering personalized learning and helping students han-
dle difficult tasks more easily. This positive view may
come from their experience using Al in classrooms,
where it improved learning and reduced frustration.
They also agreed that Al can provide emotional sup-
port and simplify complex tasks, which helps lower
stress during learning. Five percent of participants
were neutral about this statement. However, 10%

strongly disagreed and another 10% disagreed.

These participants might think that Al tools cause
confusion and cognitive overload instead of making
learning easier.

They may also believe that students benefit more from-
face-to-face explanations than from Al-based learning.
The seventh item in the questionnaire asked partici-
pants whether using Al could cause boredom and re-
duce motivation to learn and teach English as a For-
eign Language (EFL). The percentages are shown in
the pie chart below.
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M strongly agree

N agree

neutral

mdisagree M strongly disagree

Figure 7: (Participants’ Responses to the Seventh Questionnaire Item).

The pie chart in Figure 6 above shows that less than
one quarter of participants (10% strongly agreed in
blue and 5% agreed in green) believe that Al could
cause boredom and reduce motivation to learn and
teach. This view may stem from the idea that the lack
of emotional connection and real human feedback in
Al tools makes learning less personal, which can low-
er students’ motivation and engagement. It might also
be related to the fact that Al provides instant answers,
which could make teachers and learners less active in
thinking critically. Thirty percent of participants were
neutral.

However, more than half of participants (35% dis-
agreed in orange and 20% strongly disagreed in red)
rejected the idea that Al causes boredom or frustra-
tion. These participants likely believe that Al can offer
learning materials that fit individual learning styles,
making learning more enjoyable and engaging instead
of boring.

4.CONCLUSION

The study concluded that the majority of Libyan EFL
instructors in the Department of Applied Linguistics

at the Faculty of Languages in Benghazi during the

2024/2025 academic year had a positive attitude to-
ward using artificial intelligence (Al) in their teaching.
Instructors viewed Al as important for helping stu-
dents enhance their language skills.

They believed Al encourages active participation and
reduces the fear of making mistakes. Most instructors
did not think AT causes boredom or lowers motivation;
rather, they saw it as a tool that provides personalized
learning materials to meet individual needs and boost
engagement. However, many teachers reported facing
challenges when using Al and primarily learned to use
these tools through self-study.

Findings of this study were in consistence with Abol-
kasim and Hasan ®», whose study showed a strong
interest in using Al tools in Libya’s education system.
However, some worries were raised about students be-
coming too dependent on Al tools, which might cause
laziness and affect their honesty and creativity ¢*. The
results of this research also aligned with Hmouma ¥,
who found that EFL students support using technology
to improve their English skills, and valued the quick
feedback that AT offers. Despite this, several concerns

were still expressed @¥. Finally, findings of this re-
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search are somewhat similar to those of Alshumaimeri
and Alshememry ®® who conducted a systematic ex-
amination for 80 papers from IEEE, Scopus, and Web
of Science databases and found that AI tools were the
most preferred applications among Liban EFL partic-
ipants.

Findings of this study provide significant feedback
to the head dean of the Faculty of Languages that it
is crucial that Al tools be formally integrated in EFL
classrooms. The study contributes to existing literature
by examining teachers’ perceptions of Al in an area not
previously explored. It found that EFL Libyan teachers
in the Department of Applied Linguistics at the Facul-
ty of Languages have a positive attitude toward using
Al in teaching. Moreover, these findings can guide
future improvement initiatives in other similar Libyan
EFL contexts. The researcher recommends that future
research aim to find solutions to the identified Al chal-
lenges in this study. Additionally, educational proce-
dures for effective integration of Al into classrooms
provided in formal institutional programs are urgent
to develop clear guidelines and ethical frameworks
for Al use classrooms. Finally, this research is limit-
ed to teachers of Applied Linguistics at the Faculty
of Languages in Benghazi, future research should be
conducted in other Libyan EFL settings and focus on
how AI can support the development of specific lan-
guage skills, such as reading, writing, listening, and
speaking.
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