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Abstract

The present study is mainly concerned with teaching vocabulary to fourth-year primary school students through two
language teaching approaches. The study compares modern teaching strategies with traditional ways of pedagogy in
teaching vocabulary. The strategies used in this study include classroom strategies, cooperative learning, inquiry-based
instruction and visualization. The sample of this study consisted of thirty beginner students at Ibn Sina Primary School in
Benghazi. The sample was divided into two groups (an experimental group and a control group), each consisting of fifteen
students. The data were analyzed using the statistical program SPSS. Before implementing the strategies, a pre-test was
given to the participants while the post-test was used immediately after the treatment. The analysis of the collected data
revealed that the students in the experimental group achieved better results than the control group. Yet, the post-test
students achieved better results than the pre-test in the experimental group. Both of the experimental tests (pretest and post-
test) achieved higher results than the results of the students in the control group.
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1. INTRODUCTION

Acquiring vocabulary is important for learning a foreign

Aim of the Study

This study investigates and compares the application of two

language and to develop the four skills: reading, writing,
listening and speaking as well as developing students’ grammar
ability. This study investigates the effectiveness of using
various teaching strategies for primary students in teaching
vocabulary. It compares using modern teaching strategies with
the traditional way of teaching. The study considers which
approach is more effective in understanding and retaining
vocabulary. Common modern approaches include the following
teaching strategies: (1) technology in the classroom; (2) student-
led classrooms; (3) differentiation; (4) cooperative learning; (5)
inquiry-based instruction; (6) visualization; and (7) addressing
mistakes. Teachers generally select teaching strategies that are
suitable to the topics/themes being taught as well as the level of
their learners.!

Thus, four of the aforementioned modern teaching strategies
were utilized in this study, namely: technology in the classroom,
cooperative  learning, inquiry-based- instruction and
visualization. The traditional approach is arguably more
teacher-centered where the teacher focuses on instruction using
more traditional methods such as repetition and memorization.

*Correspondence:
Nora Elarafi
alorofinora@yahoo.com

types of teaching approaches; the modern teaching approach
and the traditional way of teaching. The study aims to evaluate
which of these two approaches is more effective in teaching
English vocabulary to primary students.

Research Question

Which approach is more effective in teaching English language
vocabulary to beginner-level primary school students, modern
strategies or the more traditional approach of teaching?

Limitation of the Study

This study is limited to two classes of teaching approaches.
Other teaching approaches are not included. In addition, this
research is a case study that is limited to one primary school
(Ibn Sina) and does not include any other schools in Benghazi.
Moreover, it is limited to beginners in the fourth year of primary
school and does not include students from other primary years.

Literature Review

The literature review of this study concentrates on studies
related to the pertinent types of teaching approaches that are the
focus of this paper; the modern teaching approach and the
traditional teaching approach.
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I. The Modern Teaching Strategies

1.1 Technlo in the Classroom

Figure 1: An example of a technology-based classroom.

Using technology in teaching is a great way to give students a
chance to be engaged in the learning process. This could be
done in various forms such as using televisions inside the
classrooms as well as mobile devices like (iPads and tablets)
which can be used for recording results, and displaying/taking
photos or videos (see Figure 1). Plus, incorporating educational
programs into your lesson plans is a great procedure to make
assessments fun and engaging.? Also, Allen? states that teachers
can also employ online games/activities to help students become
faster at learning and to encourage them to interact more and
more with each other and with their teachers. This approach
supports the concept of collaborative learning.® Furthermore,
Collier* points out that technology works well in face-to-face
meetings as well as remote meetings. Thus, technology is
effectively and increasingly used in teaching online, too.

1.2 Student-led classrooms

Figure 2: An example of a student-led classroom

Webb? claims that student-led classrooms (see Figure 2) are a
creative way for both teachers and students to interact in class.
When students are encouraged to switch roles and become
teachers, it makes them more confident. According to
Collaboration in the classroom: A learner's road to success®,
there are six steps for creating student-led classrooms which
are: (1) talk about the aims of collaborative learning; (2)
establish basic rules and boundaries; (3) set goals; (4) divide
students into medium sized groups; (5) introduce topic/task and
(6) monitor effectively.

1.3 Differentiation

Teaching should be differentiated through giving tasks that are
based on students’ abilities, to make sure that none of the

students gets left behind. Classroom activities should be
selected according to students' unique learning needs; i.e.
students who are more challenged need appropriate support.
Thus, worksheets that vary in complexity can be handed out to
different groups of students or a range of workstations can be
set up around the classroom containing different tasks for
students to choose from. This differentiation will significantly
help students with different abilities.?

Webb?® implies that differentiation is important in motivating
your students and helping them to be sufficiently confident.

1.4 Cooperative Learning

Figure 3: An example of group or cooperative learning.

As stated by Johnson et al®, cooperative learning is the process
of dividing students in classrooms into small groups in order to
discover a new concept together (See Figure 3). Furthermore,
Johnson et al® claim that the impact of group work can vary; it is
sometimes positive and in other cases, it can be negative. For
example, if teachers use competitions, where groups of students
compete against one another. This in turn has a degree of
positive impact. However, if students focus more on the
competition rather than the learning, the result can be negative.
Therefore, teachers should focus on well-structured tasks that
promote talk/interaction among pupils.

1.5 Inquiry- Based-Instruction

Alper” mentions that inquiry-based instruction is a student-
centered approach because students themselves try to discover
information to support their investigation. Students can be
engaged in the learning process by asking questions. As they do
the work to discover the answers by themselves, they remember
the concepts better.8 However, Khalaf et al® argue that while the
inquiry-based learning approach can be beneficial, it still has
some issues that need to be solved.

1.6 Visualization

Webster'® defines visualization as the "formation of mental
visual images”. According to Formally and informally,
visualization has been used by teachers and students as an
appropriate way to summarize information that has been taught
inside the classroom. When students receive information with
visual devices, it will give them a chance to remember what
they have learned for a longer time. Allen? indicates that there
are some examples of using visualization inside the classroom
such as using the interactive whiteboard to display photos,
audio clips and videos as well as encouraging students with
class experiments.
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1.7 Addressing Mistakes

Cherepinsky” claims that students learn from identifying
mistakes. Thus, teachers can use this strategy in their teaching
by providing an example that includes mistakes and giving
students a chance to find the mistakes and then fix them.
Yerushalmi et al** provide an example of how students learn
from their mistakes by giving them mistaken statements which
they produced and which they are required to diagnose and
locate the mistakes. Doing so, they state, will help the students
retain the information and avoid making the same mistakes
again.

11. The Traditional Teaching Methods

Phiri*? stated in a discussion group that in traditional teaching
methods teachers direct their pupils to learn through
memorization and recitation techniques. However, such
techniques do not develop students’ critical thinking and
problem-solving skills. Johnson et al '* indicate that teachers
are the main authority figure in the teacher-centered approach
and students passively receive knowledge from their teachers
through direct instruction. The Digital Class'* blog points out
that in the traditional methods of teaching:

e Teachers are the main source of knowledge.

There is a lack of collaboration on the students' part, so it is
teacher-centered.

The main aim of teachers is to prepare students for exams
rather than helping them effectively comprehend concepts
and syllabi.

I11. Methodology

This study was based on a quantitative design. It took place in
the fall term of the 2022 academic year at the Ibn Sina School in
Benghazi. The participants of this study were thirty beginner-
level fourth-year primary students and they were chosen
randomly. Then, they were divided into two groups. Their ages
ranged from 9 to 10. They were divided into two groups: the
experimental group and the control group. A pre-test about
color-related vocabulary was provided before teaching to
determine the students' abilities and levels in English. The
control group was instructed via the traditional teaching
approach while the experimental group was taught by using
modern teaching strategies. After that, a post-test was given to
the participants. Both the pre-test and the post-test included
three questions: a matching question, reordering the letters and
grouping the objects according to their colors (see Appendix A).
In both tests, the same questions were used; however, the order
of test items and the options were mixed to avoid students
utilizing memorization when answering.

Procedures Followed in the Control and Experimental
Group

i. The Control Group

In this group, the colors were taught in a traditional method; i.e.
the teacher used a traditional approach in teaching, namely the
Presentation-Practice-Production approach. Accordingly, the
teacher explained the colors and provided examples, then the
students practiced them.

ii. The Experimental Group

This group was instructed using modern teaching strategies.
First of all, technology was used inside the classroom by giving
the students a chance to watch a song about colors. Then, the
teacher wrote the colors on the board and she put flash cards
with different colors on the board. After that, the students were
asked to match the colors with the flash cards. Another
employed strategy was inquiry-based-instruction, where the
students were encouraged to ask about the colors of the objects
which are inside the classroom to become more independent.
The students were also encouraged to work together (group
work) which is another teaching strategy that enhances learning.
Hence, the students in this group were exposed to the target
vocabulary (colors) and practiced it using various modern
teaching strategies.

IV. Data Analysis

The data analysis of this study was obtained through the results
of a pretest and post-test. The pre-test was administered to all
students in both groups i.e., the control and experimental group.
The pretest was used to determine the level of the students
before adopting any of the teaching approaches. The
experimental group was taught using modern teaching methods,
while the control group was taught using traditional methods of
teaching vocabulary. The post-test was administered directly
after adopting the teaching approaches. The test included three
questions: matching pictures with words, putting the letters of
words in the correct order, and grouping certain objects
according to their color. The results of both test groups were
analyzed using SPSS. The same test items were used for both
group tests, however, the order of the questions and choices
were changed to ensure accurate findings.

V. Findings
Descriptive Statistics

The results showed that the experimental group outperformed
the control group in both tests.

Table (1) The mean and standard deviations of the experimental and control groups

Descriptive Statistics

Group N Minimum Maximum Mean Std. Deviation
Experimental group pre 15 1.00 13.00 6.1333 3.83344
post 15 6.00 29.00 19.0000 7.72750
Control group pre 15 .00 7.00 2.2000 2.04241
post 15 .00 10.00 4.2000 3.66840
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The results of the experimental group show that the standard
deviation in the post-test (7.727) was higher than the pre-test
results (3.833) (see Table 1).

In addition, the standard deviation of both experimental groups
in the pre-test (3.833) and post-test (7.727) are higher than the
standard deviation of the control group in both tests, a pre-test
(2.042) and a post-test (3.668) (see Table 1).

In the control group, the standard deviation of the post-test
(3.668) was higher than the pre-test (2.042) (see Table 1).

The results of the experimental group show that the mean
(19,0000) in the post-test was higher than the pre-test results
(6.1333) (see Table 1).

In addition, the mean of both experimental groups in the pre-test
(6.1333) and post-test (19.0000) was higher than the mean of
the control group in both tests; pre-test (2.2000) and post-test
(4.2000). In the control group, the mean of the post-test
(4.2000) was higher than the pre-test (2.2000) (see Figure 1).

B Experimental group pre
B Experimental group post
ICcontrol group pre

25,00 B Cortrol group post

Mean

s}
group
Error Bars: 95% CI

Figure (4) illustrates the mean of both the experimental and
control groups in pretests and post tests

The bar chart (see Figure 4) shows that the experimental group
achieved significantly higher results than the control group.

Based on the above results, the study concluded that the
experimental group gained higher scores in the post-test than
the control group. Hence, the experimental group that was
taught using the modern teaching approach had sounder
advantages over the control group which was taught via the
traditional approach.

1. Conclusion

This study was performed to determine the influence of using
modern teaching strategies when teaching vocabulary to
primary students in a local school in Benghazi. Two groups of
students were selected and taught by the same instructor. The
experimental group was taught by using modern teaching
strategies while the control group was taught in the traditional
way. The findings showed that the experimental group scored
better than the control group. It can be concluded that using
modern teaching strategies can be beneficial and more effective
than using traditional methods of teaching vocabulary.

10.

11.

12.

13.

14.

REFERENCES

Facella MA, Rampino KM, Shea EK. Effective teaching
strategies for English language learners. Bilingual
Research Journal. 2005 Apr 1;29(1):209-21.

Allen MW. Michael Allen's guide to e-learning: Building
interactive, fun, and effective learning programs for any
company. John Wiley & Sons; 2016 Oct 3.

Webb NM. The teacher's role in promoting collaborative
dialogue in the classroom. British Journal of Educational
Psychology. 2009 Mar;79(1):1-28.

Collier J. Wiki technology in the classroom: building
collaboration skills. Journal of Nursing Education. 2010
Dec 1;49(12):718.

Collaboration in the classroom: A learner's road to success
[Internet]. | British Council. [cited 2022Sep1]. Available
from:

https://www.britishcouncil.in/blog/collaboration-
classroom-learner

Johnson DW, Johnson RT. Cooperative learning: The
foundation for active learning. Active learning—Beyond
the future. 2018 Nov 5.

Alper C. Embracing Inquiry-Based Instruction [Internet].
Edutopia. 2018 Available from:

https://www.edutopia.org/article/embracing-inquiry-
based-instruction

Cherepinsky V. Self-reflective grading: Getting students to
learn from their mistakes. Primus. 2011 Mar 31;21(3):294-
301.

Khalaf BK, Mohammed Zin ZB. Traditional and Inquiry-
Based Learning Pedagogy: A Systematic Critical Review.
International Journal of Instruction. 2018 Oct;11(4):545-
64.

Visualization definition & meaning [Internet]. Merriam-
Webster. Merriam-Webster; [cited 2022Sepl]. Available
from:

https://www.merriam-webster.com/dictionary/visualization

Yerushalmi E, Polingher C. Guiding students to learn from
mistakes. Physics Education. Institute of Physics
Publishing.

http://journals.iop.org; 2006.Available from:
https://eric.ed.gov/?id=EJ755302

Phiri MK. What are traditional methods of teaching? -
researchgate. https://www.researchgate.net/post/What-are-
traditional-methods-of-teaching. 2020. Available from:
https://www.researchgate.net/post/What-are-traditional-
methods-of-te.aching

Johnson F, Delarche M, Marshall N, Wurr A, Edwards J.
Changing Teacher Roles in the Foreign Language
Classroom. Texas papers in foreign language education.
1998;3(2):71-89.

Digital Class. Traditional method of teaching - digital class
blogs.Best Blogs & Insights From Digital Class E-
Learning Marketplace. 2021. Available from:

https://www.digitalclassworld.com/blog/traditional-
method-of-teaching/

©2022 University of Benghazi. All rights reserved. ISSN:Online 2790-1637, Print 2790-1629; National Library of Libya, Legal number : 154/2018

140


https://www.edutopia.org/article/embracing-inquiry-based-instruction
https://www.edutopia.org/article/embracing-inquiry-based-instruction
https://www.researchgate.net/post/What-are-traditional-methods-of-teaching
https://www.researchgate.net/post/What-are-traditional-methods-of-teaching
https://www.researchgate.net/post/What-are-traditional-methods-of-te.aching
https://www.researchgate.net/post/What-are-traditional-methods-of-te.aching

SJUOB (2022) 35 (1) Humanities Sciences: 137 — 142 Elarafi & Agsebat.

Appendix

Students’ Test

1. Match the pictures with the

( ReD | [oRANGEC]UE:I:I:‘:T (BLack | [ veuow |

[PINK] [BLUE] [anown] [runm.s] [GREEN]

2. Reorder the letters.

0

I *a rgon
b_ e ’ vl
g___n ‘ eer
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t hi

r

— e d
____e plur

P_——
b___n

awn* 2,
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3. Group the following objects by color.

e

Cap Bananas
Cheese Pencil
Slippers Teddy bear T-ghirt
Green Yellow Blue
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